Metacognitive Strategies to Stretch and Challenge - Practical Drama
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Allerton High — Tracey Smith

To develop practical work students are asked to select a card from one of the four folders and use the
strategy, technique or line of questioning within their practical work.

A card system ensures the choice is purely random and automatically challenges the learner to apply a
technique or element that has not been planned or previously considered. It is also immediate —there
is no option for choice or deliberation.

Whilst the cards are not metacognitive — what is metacognitive is asking the students to:

e Explore how to use the card effectively in their work.

e Take the initiative to find ways to develop the work using the card.

e Adapt, change and revise how they approach practical work in order to work with a new
element.

e Develop a devising process in a group which incorporates all the cards in a meaningful way.

e Evaluate how effective their team work and individual approach was to the new challenges
through feedback and reflection —in verbal feedback and through the written ‘PIN” sandwich.

e Explore the variables than can impact on attainment and performance.

e Increase awareness of elements of character / technique / design / style.

e Make a judgement of their current competence against the challenge card.

e Review the progress in making the changes.

1. The cards were a stimulus for learning conversations, e.g. ways to use the card and what
problems or possibilities the cards offered the group.

2. The cards were also a useful stimulus for peer review and teacher feedback. The focus of this
feedback became two fold — how they used the card for maximum impact and whether they
would rather have had another card, which would have developed the work in a different way.

One impact of using the cards has been that students are more aware of the range of challenges
and are now starting to independently select elements for themselves in order to deepen and
develop their work.
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Learner Feedback on the ‘Stretch yourself’ activity

“It really helped to deepen my understanding of my character.”

“It helped me think deeply about other elements that are possible in Drama.”

“It helped me bond with my character and understand her characteristics.”

“It helped me be more in tune with my Drama work, and helped me to develop it in ways |
hadn’t thought of before.”

Having used the cards:

Students were asked to peer evaluate practical work by completing a ‘PIN’ sandwich for another
student (Positive comment, Improvement, Next step).

e Students wrote a Positive comment and an Improvement comment for their peer, using
the evaluation terminology to assist them.

e Each student then created their own personal Next step, which will in turn be reflected
on at the start of the next practical assignment.
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Metacognitive Strategies to Stretch and Challenge - Written Drama

The Problem:

When marking pupils work at both A Level and GCSE | found myself constantly repeating the word ‘why’
in many guises. How could | help students to develop their answers and answer the ‘why’ as an
instinctive process, without being prompted?
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Then we took the information in the thinking map and used the ‘PEEL’ sheet to develop the student’s
written response;
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The Outcome:

The student’s written work showed depth and development in their responses. When evaluating the
process, students felt they were able to not only take the initiative and structure their thinking but
could also visualise the images when writing their responses, thus being conscious of the need to use
PEEL.

The Metacognitive elements:

e Asking students to consider what the difficulties were in writing answers.

e Explicit teaching of the use of the tool (the PEEL sheet).

e Students were able to evaluate the tools, and decide which had the most impact for them, and
why.

e Students were able to adapt the tools to suit their needs.

Learner Feedback on ‘PEEL’

“I struggle with coursework and this helped me give my written work some structure.”

“PEEL has stuck with me and I've carried it through to my other subjects, which has made
written work much easier. | don’t know how | would’ve done my coursework without it.”

“I think PEEL made it easier for me to explain what | was writing about.”
“PEEL helped me break down an answer and helped me get a higher grade.”
“I' have continued using it in other subjects such as English.”

“PEEL helped me to remember all the elements needed to be able to get the highest mark
possible.”

“Linking points back to the play allowed me to make sure my work made sense.”




